Unit 4. Principles and Practice

of Language in CLIL
From Putting CLIL into Practice by Ball, Kelly
and Clegg (2015) (pp.65-102)

Summary by Miyuki Yukita
J-CLIL at Toyo Eiwa Roppongi
Oct. 7 2017



o
RS

. # R ESEOBER (RIBEX)

II. CLILICEITHEEDHT I —

. CLIL SEERED 7 2DEH

IV. £ & &



. BRI EEFEDOER FIES)

e CLILICE T HHEL & SEDRERK
EZaBL HEBAZRN
S HBAEFR-OICEEAEFINIRE



. HRIECEZOBR FIEX)

AR B (ZE M
 ARHBE DB - -RE

Mol SIVIediqm_of Instruction)7‘a majority language(£}zE.
NAHEE) BoERETCEEBEZRITLRITEN

« ARIHE DR ST
B IHAINELREELTTICEBLTWAS,
HHWIEEDTERIS7CAD
SYINRPAY F 1T LCEEBEHE
REICEIFONE I EIRIEEAL B



. BRI EEEOBER RIER)

c BRI EDFTEBICOWTHEDORIE
EETHADPDIIETEBHEDTETH Y
B2 IEZF DERIL AL

BARBEDIUZTENTWVD




. BRI EZOER FIEE)

* “In CLIL, subject teachers do not have the luxury to
disregard language.”
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= Cognitive Academic Language Proficiency
FIMDETFTEI. B - & -3 - FELT
(BE DI-DDEBAFLEZEED)

BicS (HEAMWAII =4 — 3 rEHE)
= Basic Interpersonal Communicative Skills

HE4E/ETHEY>. B 3L 5757 - E<LXFIL




ILCULICHBITL2EFRDOHTTY —

1l
* Grammar

* Vocabulary

* Discourse markers G5 1Z 50 {)K E XY DERTE
PR Z RIEEC 7 L —X)

* Thinking skills/language functions £.Z= /]
* Language skills




I.CLILICHITAFTED AT Y —

* Grammar
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* Grammar
o X causes y to be ~ed
. X caused y to + infinitive
. X causes a (noun phrase) (of y)
. X happens because of y
. X happens owing to y
« 257235 (collocation) # 12




I.CLILICH I TASEDOAHT Y —

* Vocabulary
c =DODF
1. Subject specific
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2 . General academic
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3. Peripheral language
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* Discourse markers
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. first
. then
. after

finally
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* Thinking skills/language functions
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o give examples

compare

. prioritize
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Principle 1

* ‘Mediate’ language between the learner and new
subject knowledge.
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« HEFITCIZZWEHEE  notvisible

c >&EBH L H[EL K Blichallenging

e Lo T, KO YT LIERRINDHENE

- BRI E (CLL)
« WIERTH HE LWL
« SBICH T AMCHLERIINE



Il.CLIL DEEHE tRAI (2/7)

Principe 2
Develop subject language awareness.
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Three layers of language in classroom discourse

Subject-specific language

CALP

General academic language

BICS
Peripheral language
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* CALP: Cognitive Academic Language Proficiency
. = AN & 7B EE T

* BICS : Basic Interpersonal Communication Skills
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* Subject specific language
«F5E 1 [RZ %] visible
* Concept maps D&
* —> G@Generic concept maps
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e —> Personal concept maps
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e Layer 1: Subject specific language

e Generic concept maps
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“Getting learners to use mind mapping software...”
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e Layer 2: General academic language
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e Layer 2: General academic language

. Language for thinking skills
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m Thinking skill
Science process skills Critical thinking skills
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Manipulative skills Creative thinking skills
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e Layer 2: General academic language

* Language for thinking skills
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e HEIFV A M ZR=—X|IHELZ EITZEY H
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* Layer 3: Peripheral language
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Principle 3

* Plan with language in mind.
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* Plan with language in mind
e f5]) Diet and disease
e {7 b ! Read-and-sort activity
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Principle 4
* Carry out a curriculum language audit.
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* Principle 5
* Make general academic language explicit
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* Principle 6
e Create initial talk time

s FRFNC, FEENEFR, LA IBEE DL
%

« FEEDOHMDIEHRIZFAIA ?

s INZHRIVTHADICHFELEHLETTWAZ &IF
i3 7

c INHALFERIEIFTEHESEHhHES




Il. CLIL ODEEHE tIRA (6/7)
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e Initial talk TwBA T & (3137
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e Initial talk THREBELX Z & XX ?

« TRIT B
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* Principle 7

e Sequence activities from ‘private’ through to
‘public’
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 Mercer(1995)

« ZERAIDEE L &L (Exploratory Talk)
« IEAIDEE L ALY (Cumulative Talk)
« SMEBDEE L AL (Disputational Talk)
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e Gibbons (2002)’s sequence
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* Lee (2006)
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* ‘You times the length by the width and you
area.’

Z e

get the

* ‘The area of a rectangle is equal to the length

multiplied by the width.
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* Linares et al. (2012)
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* Learners risk losing opportunities to talk about
their own perspectives on what they are learning
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CHAPTER 8 Giving Instructions
CHAPTER 9 Writing Descriptions
CHAPTER 10 Expressing an Opinion

CHAPTER 11 Comparing and Contrasting

CHAPTER 12 Writing About Causes and Effects



Subiject specific language
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Area 2  Africa

Do you know hc.)w many countries there are in Africa? There are
K ).counlncs. They are separated into X ) groups:
Northern Africa and Southern Africa. The Sahara )
the two groups. Southern Africa is often called sub-Saharan Africa
pecause it 1s located “below™ the desert,

The two parts of Africa are very % ) in many ways. For
example, the *( ) of Northern African countries, such as Egypt,
are closely related to the Middle East. The people there mainly speak
i ) and follow '( ). On the other hand, many countries
in Africa are located in % ) Africa. People speak many different
languages depending on where they are from. For example, more than
% ) local languages are spoken in Nigeria, the most
| ) country in Africa, so its official language is "'( )

Another example is South Africa. It has more than 10 "( )
languages including English. Similarly, people in sub-Saharan Africa
follow a variety of "( ) including Islam, Christianity and
indigenous beliefs. The region is also home to some of the )
countries in the world. They need to solve urgent problems, such as

starvation, AIDS, "( ), and illiteracy.
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Do a little research about the country provided.

ERAAHH D (TR

1) Area (M) : South ASIA

2) Country (B4&) : Svri Lanka

3 pata: C (A3 A :

area (@A) | population (AF) |language (EEE) | religion (R#0

| climate  (5f%) ethnicity (EH%)

j b4 630 fm?| 22083 485 Sinbala  94%, | Buddpist v;w‘z@/E
 dpes (5_7'M) Coffictal ) (offrcinl)
| Tami| /8% | Hindu 12459 ) G4+8 dusti
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WW aqammh of the findings above. You don’t have to Include all the information.
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General academic language |

consist of

con (#&£i(2) +sist (7o)
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Translate this.

My days consist of eating, and
waiting to eat again.




Translate this.

A great relatmnshlp consists of
three things: finding the
similarities, respecting the
differences, and matching effort.



In groups, make a wise statement
using “consist of”.
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Present your findings. Use these expressions:

- In both A and B, the population is ..

- In both A and B, there is ..

- ..inAis (.. times) bigger/ smaller/ lower/
higher/ thinner/ thicker than that in B.

- In A, animals such as .. live. However, in B, ..
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Use improved relations between
U.S. and Israel for Middle East peace

OWw can peace in the Middle

East between Israel and the
= Palestinians be realized?
The guestion is what role the
United States will play.

U.S. President Donald Trump
and Israeli Prime Minister Ben-
jamin Netanyahu held their first
talks. The two leaders i

been dnuy over the nuclear deal
with Iran promoted by the former
U.S. administration under President

mnnnx over the p:s( two dﬂxdes.
“T'm looking at two states and one
state, and I like the one both parties
like,” Tr said.
The two-state solution is a
scheme under both a state of
l!demne, which would be estab-

Trump thought this through, but he

probably Wwants to energize the

peace process by clearly expressing
stance.

difficult po-
sition, as he has been pmsed by
hard-liners within the ruling coali-
tion to abandon the idea of a two-
state solution. At a press conference,
Netanyahu did assert that a new ap-
proach is needed.

It is noteworthy that Trump mod-
ified his hitherto one-sided remarks
and offered 2 glimpse of realistic
ideas.

With regard to his campdgn
pledge to o the U.S. Eml
from Te 1

Regarding the construction of

Tnlm also mnde areg
P hu A ,vldl

years, as s settlement activities have
been an obstructive factor. Netan-
yahu may need to restrain hfrd~
liners based on his solid relations
with Washington, and link those re-
lations to the resumption of peace
talks.

ional Authority

Mahmoud Abbas expressed his

readiness to cooperate with the
tes.

Such Arab countries as Saudi {
jordan,

lnrdnlmﬂllnnu"ﬂnwnm.'bg, the
did not refer to ‘the deal.
He may have come to understand
the dmggr of destabilizing the
Middle East.
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predicting and interpreting

The resolution might affect the prospect/ possibility/
expectation for ~

The change allows Palestinians to ™

The change will improve ~

There is a chance to ™

The problem for the Israelis is that ~

There is a wide international acceptance that ™

It is controversial / unclear whether ~

This indicated that ~

This was broadly seen as a step forward to ~



FELRREZE > 7




o } "
OUU” (jlou/() thank that | we ;(l;x:(‘d

/r’ e p. - \
| Wis means that~ Th

/’/l”: 724 Ncw oA Gap should
( Ul) C : |
/ IJ[(//( y:/aﬁl(af‘// | hy?‘j;?:;is pe 94‘:1)11:9‘(.&;




O\Mf Ca(()uup Thnk that
T\/\/\S means that ~




