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CLIL pedagogy for multilingual and multicultural contexts

;8% Plenary Talk (English):

Authenticity and motivation in soft CLIL Richard Pinner (Sophia University)
SRS I A 1 Symposium 1 (English)

Chances and challenges for CLIL programme implementation in Japan
Makoto Ikeda (Sophia University), Corey Fegan (Sophia University MA TESOL student)

Tatsuma Shirai (Yokohama Jogakuin Junior and Senior High School)

SRS LA 2 Symposium 2 (Japanese)
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1T timetable

BFfE time M & Contents

2+ BRx Reception Exhibition (bilingual)
12:00 - 12:30

36 288 382 (Rm.382 Bldg.36)

& Opening (bilingual)
12:30 - 12:40

36 288 382 (Rm.382 Bldg.36)

BHISEIRE  Supporting organization presentation
12:40 - 13:00

36 288 382 (Rm.382 Bldg.36)
13:10 = 14:00 | = >R 2 Plenary Talk Room.382 Bldg.36
14:00 - 15:00 | 36 588 581 Symposium 1 Room.382 Bldg.36

36 5fE | 36 SfE | 36 S£E | Bldg.31 | Bldg.31 | Bldg.31 | 31 SfE | 31 5f§
=15 room

382 581 582 103 104 105 106 201

=38 language | HAGE | HASE | BASE | English | English | English | BAE | BAGE
15:10 - 15:40 17 3 21 7 1 22 2 8
15:40 - 16:10 28 4 12 18 11 6 10 20
16:15 - 16:45 26 5 9 27 16 25 13 24
16:45 - 17:15 | Workshop | Workshop 29 15 14 19 23
17:20 - 17:30 | BA= Closing (bilingual) 36 568 382 (Rm.382 Bldg.36)
18:00- BE = Social event (=) 5,000 H(yen)

X BFEEREBOI>KNI—FT2I-TT, BRREBEZISRIIZ.

Each number shows the presenter.

See the list on the next page.




FRHZL—E List of the presenters

.| %% Presenter FRIE Affiliation F4 R Title
. Tokyo Medical and Dental  |Science content-in-English course for 1** year healthcare majors: does it improve the
1 |Jeanette Dennisson . .
University overall science knowledge?
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havea had ks ~AYYEYT - KSUYEY IREETSINET-REL T~
4 |PHIEE KRIEXFIEEE NERRBEHTICHIBCLILMEEOROF A Z T AE B RO
5 |[LPEsiE NI RPRBERF (SRR [ERE x [DEBR - B | = [RREICLIEFEAVINESE-118% K
6 |Barry Kavanagh Tohoku University The' potential of CLIL as an effective pedagogy for the teaching and Iez?rnmg of
heritage languages. A case study of a supplementary Japanese school in the UK.
7 |Paul R Underwood  [Toyo Eiwa University Engllsh and gl.oballpolltlcs.: the development and implementation of a CLIL course for
a required, university English class
" . - Content-Based Reading*5Project-Based LearningD i Z B WV 45REER DR ERE~
8 |PIg B -2l SEFK
FIER=E BEMERPEFRR DB (R~
hHER BEITIIEsH#E —
9 CLILIZERYFHT /MRS OB EDHFERRIOVNTO—F &
PR e, RYBG/IE0REOHFERR ER
10 BREFRiEF BHEMAFRER BT BRFYTA-NT VT EHEFICLBAF v TA-INT 1YY — CLILICE 2 B AREH MBS
{EiRILF RRIEXF [CFAIIT—
REVIS Curtis National Institute of Boosting Student Participation in English Lessons Through Mathematical Story
1 . Technology (Kosen)
AMANAI Kazuhito Problems
Tokuyama College, Shunan
12 |H#=ER RMAXZEFESEFSFR BRICBIBCLULICEVERZ HR L2 BIgT RERERRER-FIAVAORE
B —hEE BLERERFR ERHE (FF) CREBOZITNREREZEARIFEER —CLILOA COIBE|ICERZHT
FRERAHE FRIESEFFMFER —
14 |Laura MacGregor Gakushuin University Bridge course in international economics: Teaching approaches and learning strategies
Keiko Tsuchi Yokoh i iversi
el ,0 S , okohama City L{mversnty An ‘affinity space’ for CLIL teacher educators: A Spain - Japan Teacher Collaboration
15 [Maria Dolores Pérez |Complutense University of .
. . . . Project
Murillo Madrid, Madrid, Spain
Chief Executive; Ei-Com, LLP
16 |Brian Shaw English Immersion / CLIL Getting the HOTS for Math
Education Advisor
HiAgF i FEEHILERNER
KERIKX FHEMILEFSFNER ,
17 | e hEE £ [CHFBCLILD = 210) h5—
i e e NEBA EBHE LB BCLLORBE-FAROBHINS
LB E#E FHEXZF
Cameron Smith - . L . . . R
18 Vick Ssali Aichi Gakuin University From foundation course to textbook: Introducing CLIL in a Japanese university
19 |£HE BEXZEXZFHRE BEMEEMYANLCLILKIRE - BEIREI SADSOXRRE S
LIESES
FLYMEF FLFEprAE — s
20 - FEFEDFHCLEZIKRZEDY-T1Y [CBI3BCLILE
AT T S, ZFEFBOFHCLIKREDV-T1VIRELSIBCLILER
21 |1l BEEVMAEERSEFIR |[BRERBORELOT1-L-T1-FIIILLIBRORHE
22 |rme kIR ST Teachelts' and learners' !anguage use and patterns of interaction in hard and soft CLIL
classes in a Japanese primary school
23 |fRERIES ELEREKF TOEICORBFBAHFEFS — CLILEFAVETOEICHIREORELAIIT—
¥aRE— RERELARE
IS+ FIE BiEEXZE < .
VSRR 3 : i i -
24 |THOE, T4k i C;.;;F;L Iz IC&ZEPIRIB (ESP: English for Specific Purposes) D7D E iR
EEE SREXY '*
HERRE WEXE
25 |smsspE kR [ Teaching.Eninsh in I-English to Cambodian Students~The Case of Summer Teaching
Program in Cambodia
BPTFMF RREHKE
kS b =INERET : i
26 BEEAT E3 2 24 A TR TR R Z AN ANTZ/NVER TOCLIL B : Butterfly Life Cycle
27 |Harushige Nakakoji |Sophia University Elabora.tlon of an ESP textbook in content and language: A practical report on a CLIL
course in law
R #F i A o - . - .
. BERICLILICSH! OR%S ERZRVISY-BR-71Y5VF BEXREELS
28 kBT I _C_ﬂ 13717 M DRAEERLERIZHVISY-BR-J1V 5V FBABEEBZEEL
HFEER BHHEEER
29 |IWASAKI Hirosada University of Tsukuba An Unofficial Report of one University’s Attempt to Boost CLIL in Every School
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70495 L (programme)

1T (moderator) EX#EF (BRUFERAF)
Yuko Tominaga (Seisen Jogakuin College)

1 FASKR¥E (opening address) 12:30 - 12:40

BEX (RFRMZFRKF)

Shigeru Sasajima (Toyo Eiwa University)

2 EFAFEE (plenary talk) 13: 10 — 14:00

Room.382 Bldg.36
Plenary Talk (English)

Richard Pinner (Sophia University)

Authenticity and motivation in soft CLIL

This talk examines the difficult issue of materials in CLIL. Textbooks grounded in CLIL
approaches pose a dilemma for publishers, as they necessitate content-specific,
context-specific and learner-specific material. This is at odds with many international publishers’
business models, which tend to favour generic course books which can sell widely across
different cultural, linguistic and educational markets. Yet, due to the importance of CLIL as a
‘brand name’, many FL course books have incorporated superficial elements of CLIL into their
pages which fail to promote meaningful forms of weak bilingual education. This is potentially
damaging to the image of CLIL approaches, as it represents a watering-down of the core
approach. Branding FL materials as CLIL could see a weakening of one of the central
arguments and defining features of CLIL; namely authenticity. It has been argued that
authenticity is ‘intrinsic to CLIL" and as such provides the main argument as to why CLIL is
potentially more motivating (and thus more likely to yield successful learning outcomes) than
other, more traditional, foreign language teaching approaches. In this talk | will outline these
issues and provide practical examples along with suggestions for practitioners seeking praxis
between the theoretical underpinnings of CLIL and actual classroom practice
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3 SRS LA 1 Symposium 1 (English) 14:00-15:00

Room.382 Bldg.36

Chances and challenges for CLIL programme implementation in Japan

This symposium aims at sharing experiences and insights for implementing CLIL programmes
in Japan. Following the overview of the advantages and difficulties that over 100 questionnaire
respondents perceived in their CLIL practices, two speakers from primary school and
secondary school contexts will talk about their programme development, implementation and
evaluation.

Makoto lkeda (Sophia University)
‘Overview of perceived CLIL benefits and difficulties’

Corey Fegan (Sophia University MA TESOL student)
‘Maths CLIL programme at Sendai Shirayuri Gakuen Elementary School’

Tatsuma Shirai (Yokohama Jogakuin Junior and Senior High School)
‘ESD (Education for Sustainable Development) CLIL programme at Yokohama

Jogakuin Junior and Senior High School’

4 S2RSI L 2 Symposium 2 (Japanese) 13:10-15:00

36 5fE 581

SERBZXEXIRICHIET D CLIL BB —%EE, PEE. BFE. BESEHBEERELT

BT EER(RFRIMNLFRATF) [REHEL CLIL]

SRR b HERSFRACF (FRESMERF) [MREFEHE & CLIL)
hARZFZ(BAXFERE) [BAFEHE & CLIL]
& HE(BAAFERE) [FBEFEHE DRI E CLIL
Al A& (RMIAZ) [CLIL %38 U CEEREEN DB

OAAFT—H— 15 EEREKRE)

SURSOL BE

K IRZDAG. BRESIFDEEBLSUEXRICHIETSD CLIL BBICDWTEMRL., SEBD CLILBEDHD

FHZERDCEZBEN(CHETD. BRIPDPEZCHADDIHEB . BLWCEDKIDIIEEMTONTLDINGEDHD

ZENTRU, CLIL (IHFREFEB/RDT. TDLDRMPNEZRIZIT EERXD. SEIE. RFE. PEFE. BAE. BEE
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[WEHB L CLIL] #ER
HATREBHE(C CLILNMEBASNT 1 0FFENEBT D, I[TE CLIL £#FT> TREFENEDSNDIZLEEL
DTz KETIFRBICKDIFE(EMI)., MEFEHECTE/\AUHILBENEAETN. J0O—/ULAMDERKRD
TEDDHEBHENED SN TS, CLIL (FZDO—BZIEOZ7ITO-FELTEFEZESHTLD. UM U, ZNIER
EUTRWAREA DM ? RERDEZEFBLE X bLZERE UIZ CLIL HBDOHME E(FEDDTIFIRLD,

[PEEHE & CLIL] #EMFFRF

BARCHSIFTDHREZEBHREDIRE T CLIL AR EiFsnfzaid. ERDED. FEEHITHS (O 2017, 1B
2018) » LN L. BERIDFEEREKOHC (& CLIL DIERZ(ICEUZEDEHDILDICRZITSNSD (OEH 2017 %) .
AFERTIE, HEA 2018 [FREEBHEB(CHITSD CLIL EROTIEEE—REEFEEZBEM(C—] ZHI(C. PEFEDOEZE
FEHC CLIL ZEB AT DR ERECDNWTERTHIZL,

IBXREHEE CLILI  FEEZ
ESRIBAARBHEAD CLIL BRADER
RE. BFEAT(CHENTUWBESRIABARABHEOERZMRUILER. BEDA RHMSRIEESRIABAELRE
DH DA RORTEOEENBAREHREOE[NZRBNTD. TLUT. TDOWERZEELELUTCLIL ZEALUZEEANH

BEBEOUREICDVWTIRERET 3,

[EBEZEHEORIRE CLIL] & H@HE
HADSTEFRERNEFZBEBOARSRELLOTVDEEZISND, EOLDICCLIL ZBEAINEHRBEE LT
BENR(CRAALA—XREBEZEBE OO ZRDIZENTEDIEBE DM, RE. BEBHEDOHF T CLIL (FRELT
H5T9 . TOHEBEHAGIICRIMEMEL, SEFBTE. 4C DHEETFTED TRV, ZHHEDFEDRRICEIT.
IR, . EEHNS CLIL EAZEDHDZET. HENRTEBEZENRD 7 TO—F(CDLWTIRET T D,

[CLIL &8 U TRX{LREENDEHK] L%
CLIL O cHIIE(E. Byram (1997) MEXEIZ21 =5 —> 3 8NDESE (RBBE. 05H#. #REe. #HtHsvasE
Bi) CBELTWD. AT —XXFF 1 Tld. CLIL EEXEHEENDEBRICE DT, BARADKZF(CHITD EMI
BERB ExtIZa2=5—-23>) ZBUCEXMLENOEREZRR T D. AEER (. CLIL AR RS,
ROOO—/)ULOZ 1 =5+« OERkICEIN T DaaeZ R Uz, AT CLIL ERXEEEDDRENDIF 1S A
RETCIRIIDEEBEZ BND,
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CLIL 7—7>3v 7 & EHl iHEIEKS(CLIL workshop & case or study report)

(/NZ LU parallel session) 15:10 - 17:15

36 288 (building 36) 382, 581, 582
31 288 (building 31) 103, 104, 105, 106, 201

X EEMIERIME  See the following pages for more details.

MR (materials exhibition) 12: 00 — 17:00

36 SHE 382
EBh5 8 (supporting organization)

Global Step Academy

=1&%t SANSHUSHA Publishing Co.

HBERMAEHBIR Kyoiku Kaihatsu Shuppan co.Ltd.

=t EZ SEIBIDO PUBLISHING CO.LTD.

— R EE AN BB HES/ELEC ZEBIMERT The English Language Education Council, Inc.
Y+ > x—7 SINEWAVE

EF I57245—>Y3>Y - 77—XK - Y+/C> EF Education First Japan

T3 IAIZ T4y - T—=>7% National Geographic Learning

287 K~ I COR Gakushu-atelier

BEHRE - £ EFEHEI ECC  ECC Complete Lifelong Education

% IR¥E greetings 12:40-13:00 36 5fE 382 (Rm.382 Bldg.36)

7 FA% (closing address) 17: 20 — 17:30

8
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HELD *Some board members’ feedback

EBH= (party) 18:00 —



CLILT7—7>3av > & B4 7R E(CLIL workshop & case or study report)

36 586 382 15:10-17:15 (B#E

¥1T(moderator)

BEPFINF (RREEKT)

BFfE (time)

AR (theme)

15:10-15:40

INEBRAEEBEICEITS CLIL OXRE-ARROFEFNS— (REER)

UREFE (FEEHILAEFR/NER)
REEIN (FHEHILEFRNER)
mERN (FHERZHWENFER)
LB (FEEKRE)

NP BIREBEBECRINEBHBICKIT D TEER - WEHLRVNEY, TR
BB EMENDER) "FCICEH U I ZFORENOXEDT KR, MRS
Nico AERERERTIF. EE3REIFANERCLLIREICKITS
Soft-CLIL Z & D WNIc 2 AR ZRIFERICDVWTHKT %, EFMIC
AV EY T ZEMICIT - ILNNEREES TOXEE. Where do you want to
go?E 2 b FAEDHA LEBFRIT & BIFNERNEBRI TCOERE. 55l
TEFMTCOERICOVWTRENT 5, LEEEERRNS. CLIL ZEED/NFE
KIRIZ T, NERAEEEE. NERAERE. FRIBHE & WD SRREE
ICEDLSICMD ANSNEH, BEEZHA S,

15:40-16:10

B CLILIcEI3Ts 7 N/ OREFEAUVERZNV YIS O—BR-7 1V
YR BAEERBZELLT-

R #F (RHILEVNER)
BR BEF (RKRFBEKXD)
HE BN RAHHEZEER

2017 EFERBRBBEBRZICHTZ 71 7Y NBAKERE TEEK UK. Three
Primary Colors & DMHE; (BRI CLIL) OREDREET 2, KREF. =
ZEETNIEE (| anguage Teachers) &¥EERTHIEE (s ubject
Teachers) k2T 1 —L - Ta4—FVITiTol, BRIE. 1) BEZE
BULEREWEE, 2) #8Y T — (pluriliteracies) OB TH %, X
REF. 7147V O6FF£254) & 19V 7 GF4L454) TH,
e, HRICEWTIEAXRZETCOERIRZESE U THRITERZITo 1o,

BREOHEIF. 1) AN—hT7A VEEHDOEBENZEMETHREL, £ETOE
DHIF 3 REICKDAREETH D I L 2R, 2) FIFEBEDOYEKIC 1 DX %
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UTHDERO.2EDONEYUTEIEROICEZEICOVWTORIEZNHSOREE.
3) BRICAICL 2 ERQEEHEADERTH D, =51 BIEMIS Y
—DBERICDBASZ LD ERTOCREMZZEE (EFB) TREITHED
I, BIZERBEOBEY—ILELT. A—RZRAWET 7 M OX (RIZHER
BERIRVEER) ZHEVWTERICREZRI & THS (BERE The
X blocks the light./The light does not reach Y because~.)

RETIE. BIZoFTR. "BROB—EBROTFE->EHE-ZT->TBohicAl
MDA (EBBAFIL) 1 Z2EHL. MIKORE OOHICHETZSIIa
ZT A TREVDSKRIEZEBBR UERICEREZRES>H BEUTFYV—) 28
Y BTOERAZEK U, HETE, Rvk. 77/0Y— BEY-I %z
EWCRRT s, HIciH<. BFEYZREL TORKREZID Ah, RiREEE
REBZ—HSERBDSBEZR LI, PALRPEREZ I CICEZASDIFTIE
BWeeh, BEDD (scaffolding) IC& > TEBDA YT —IZRZZEN
BETHolco COREDLKDZDELDNHEND CLIL ZEERNZRILSERE
EAB%. BRTIE. NZEDT =Ky T FRR. T4 7 hJOXECDL
T, BABBEBOREETAZHAVWTEHRET %,

16:15-17:15

D—=72av7
BERZIWD Anfz/VERTO CLIL 5k : Butterfly Life Cycle

BEPTINTF (RREEKF)
BIRENT (BRRAPRESHIIRT)

FreBiE, W10 FBICh e > TINERD CLIL WERICEDBATWE T,
KIT—023vTTlE FOBENICEEXEST . SMEOARICTELYRY
DRBEHEPEEREERICEBRL TWEEET, SCEEDOEETCLIL ICE
DHEDBOOAVZEICDIFZELEDIC. FNFNOREICIHU TEEREZ 7 L YV
VTEZLSICKRDZENBIETT,

ZEE. IFERHRBD 'FaveE 5 FEEZRBOREICED AN,
NBZHRESES CLLEEZIRD LIFFT, BRER FAfcE5DREEFETO CLIL
KEZBL T, BRTEEI2ARICEKREZ RO TVWET, AcENTOAR
D CLIL [CEXD A TWBEIRIF. U TD3DTY,

1. NILNERTDER

NN TIK, b 6FEEVTATFITVDOCLLEZELTCWET, &
B, TE (459) LYAVZEDKSICHEDZDIERBNULET, SMch
BEIAICH. TUYIH—ILOERCEROBRAZIRZEDLSICERALE
D, ML TPRZHEAWT, FavDIa4 79147 2RA DT 58 Z KR
ULTWEEEET, £fee TOLYRVIECDWTIDRED7Z VT —MNER%E S
s, BARDNERICE TS CLIL OFEEEEEZ £,

2. FAINERTOER
FINERKRTIE. 3 - 4FEETSRATIORBZEO ANTWET, D/
FRTIE, BREENS > RDEEZEE. XFEEHIT>TWBDT, F3
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TJD—EICDWTOREEZ I v—F)licUich, HROF 3 JIc DLW TDREE
BRFHOFEEETALD, V27 8%2E>720D, B2 UT2D. AEOF4ME
[TOENEZZEUVALD T2HE, BREICDODIE>TIDABZFXEI 2K F%

B LERT,

3. REBHRBHEDY A TOEEK
REENRBOBZAZERT ZATH, AUABZERD ANTWET
( THello, Englishy BiER) ., $ElE. REOBEZZEICOHDHEETDH

BIED 2D EITET,




36 58 581

15:10-17:15 (B#:E

¥fT(moderator) I[RAVEH GEHEZEKZ)

S (time) AA (theme)
15:10-15:40 INEREREZWNRE U CLIL RERE~AVYVYEY Y - NFZUVEYIH

BEISVIET—IELT~

RA & GRFEFZERKRD)

2020 FOFFEREBEEREZRIEZA T, I CIKHBELTD ™NEE *
BREICEVWTER 70 BEERL TWBIIERHEZRBE5ND, ZOHCiF
T TICHEBICHITZ2EFERERBALTCVWRREL WS, EFF. BEEEH
BEI0RE L HE TEEBRERABDOT—YERNAE Ul CLIL BERZ1ER
L. REDEZBZENODFEDIINS XD LS BNEEETHZREAEL TE
feo SHRETIH. AUYEY Y - XUV EYIREETHD T ZVILERD
FF e CLILIBRICODWTERBEZ1TS,

CLIL#ZZ & Non-CLIL REZ LR U TRIEOANREDHE D ITNEE DA
BEMEZ R L TWBEEAFRE LT, 3—0Av/ D primary school
secondary school DERFZFNRICLIEHDIFWVW DHH B H
(Lasagabaster, 2011;2012, Lasagabaster and Sierra, 2009). HA®D/\Z
ROSFEZTRE UFFRIEILE (2013) PZH((2015)ICK>TiIThNhT
W3,

EELEIZEICLDZTIVILERER. ZOMBOLRZ LD TIERWN
N, FTREEONEEWRIC CLIL FEEZTV. BEOFHMIEED - b,
Communication DERICEENK - fcdh, RERZHB L. HEDY—T
v NZEBRREICL., PNV YRERMRIC 74 —HA UL TREXRBEZHIT CLIL
RELE U EROAINERTER U & 2 5. Communication & Cognition
DEZRICKD IWERELARDNT,

TR, REHRR, BEOIXY b BFEMHEICEID. CLILD4Cs ICiE>
T.OABRBRIEFESTH >Teh QENLK SVWORBNREDOHICTK > e\
R@EZBEUNG - feh @EXLICELZRL TWehZEE L. 2T LT,
REFERPHETHZATVWIREMBICKELELZRL, EBHRICFZ L
FTHREITZRENEHZEHD. EXIANDEKLEHE > e 2 ENREDIRIR
DY—hhoHH NIz, BRERBRZEFFED "NEE REO—DDTAEMK
NREREEZ S,
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15:40-16:10

INPRERFEFEHBICH TS CLIL WEFEORDFA & AT AR SO RENE
PHERE  (KERIEXFIFED)

Kﬁ%uﬂROEE#Bﬁ%éh%$$ﬁ?@%%ﬂﬂﬁ¢ﬁ?kﬁ%§@
x%%%ﬁi? RENERAEZBEHICEVWTEZHINTWS TR
ICERZH T, CLIL WREBORDIEENNERESZFDIREDEEFRIC c‘:“
DEOBEEZHSTDONZRABLUICEDTH D, EEDRIFX TIF/NE
RREBABICK T DREBORICEAT 2R#FAE L CLIL (Content and
Integrated Language Learning) & CALL (Computer Assisted Language
Learning) DORIEEMEICDWVWTEIS 1 ZDSMEBZXIRE LR Z L Tch,
AARIEZFDERTZEDOVWT 10 ZO/NEREFFOREZNRICAEL.
ZOREBERZBUTERLIEDHDTH S, BIAR T, REBORIIHEM
(REVYEEZN) THEEAE (EXLEBELEFN—I3Y) THFHORK
RICNRIT A TBMRZHLETEEZSNTVWSD I ENDD ofce LT
/J\%F“ﬁ'&a BBICEWTI CLIL (NAEEMmAERFE) v CALL (ICT #IA
CLBEBHREXIEVATL) OBWFBENFBETIFBEVAE WS THRE
éntoﬁﬁnTiCNL%ﬂ%bTﬂﬂ HRTI TICEE LN BIER
ZHERUICOZAT.E2MAREZEA CLILWREBOTZFE L TERERZ
%D%ﬁ&ﬁ%%i“%@ﬁ%%ﬂ«to%wﬁﬁ ERIABETCHLIEZS
DTEFBRWNEEZ SNZMARZ RENREBEIER/ TSI &, tH
ﬂt@#bt;tTWQE%#miot;t\it%@UZA@ﬂ%ﬁ%m
FAREZEU I CREDEZRANSE 2 ehDh o e UENSRER
MEBRPRABTOE SRIERIEDELE (T2, CLIL WRFEBEORDEA
DNERBE TREBZAHRETCETEZ2FRO—D LT, FLRZAHTEELSE
IEXHIETE BNEENDEMBEA > Ty FOAEERE U TERDH Z2FEE
HED—DICIR D EfEwmDIT 5T,

16:15-17:15

J9—o3av7
[ZEEEIX TEE) X "DOEBE - hflE) = TREBICLDEEAVYILESE—,
RERK

ILFEEE  (RILBEIREARR)

AERIE., "®E) LD TEFE ZEN tb&ﬁbrmﬁ% HEIF D
BRERD AN, DEEED—RELTD TEHEBICKDIEZAVYILES
E—1 EWSEEERZITSIEZENET S, TERE & #BNFED
DZBHUARLEETH D, IS TF, BRI TEEREENEH L&
Bo>TW3, 0O T&EE) Mo dRLE. BEIFOME. S5IC7 RS
—DEBREHEAESDE T, EREBlCL>THEI N TEEXVYILEZE
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—1 EWOSEENH D, COEEKIE. 2016 FDRER - KEZHEH E L
T. BEAHEHE. ELXTZ0MOFHEKRHZOEAR—LRE TRFTFZE
LIERULDEEE B> TWS, ZOEREZRETIEAD I EICE>T. XF
BD TCLIL (HBESERAEEE) 1 £ah, TEETEIER - DEEE
1B, TO—EEARZETIRENT D EICELD., TRERENTHRIN
%) EEBOEBERLTWEEEL,
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36 566 582 15:10-16:45 (H#AEE)

¥1T(moderator)

s B CBERIZAERSEFR)

[RFfE (time)

WA (theme)

15:10-15:40

HEBBEDOBEEDT 1 —L - T4 —FUIILEDERDRE
g B (BERIMNAEREFEFER)

BEEL JICA & DEEEETH D, JICAEDRKMGHEEICEWNT, 7
1UEY EITHONER - FER - SROEBRIEBZDHEZNRICT U
TA47 - TV VBORE (BAFEE) OREEDOHMEZERL T3,
EE(Z. 2017 F 12 Blct7HmOERZFEL 8 DDEEZSH Ui, 2D
%, 2018 F 5 Alcld. KAULHBEFE &6 ICEERPEMIERZITL\.
L IHDINERDEROBEEDT 4 —L - T —FVJlckb, EHEDE
BIE2RONEBR 2 FED "EXLIER, ORET. BRIOREEZTS
e = Ful

ARERTIF BERE L SBHEDEEICK S CLIL DIREED ICDODWTHRE
T 5. BMED ICHBOFEFIN#ZE I Z2RIBHRENSMT B2 EICL> T,
BMOBENESERULH. Fh, REEZREBTEEISZICHI>T. EE&
DHEIFEDLISBEGBRITZAELTEDLSBEREZRI LD, EiE
UFeRZEICDODWTOIRDIRD Z1TW\, SBOBEICDVWTDEREZITS,

15:40-16:10

SRICHETS CLIL ICEWRENRA LZBIETHFERERKER— M T 4
')A DI

il =R (RREXZERESFZR)

INETRIUSRD 3IFLE (n=67) Z2WRIC,CLIL (NAREEBMEEFEE)
RORBFEEKKROFMAEICET 2MKZE 1 FE1T> TE . FFic CLIL
D 420D C (DContent,@Communication,@Cognition,@Community /
Culture) ®F®d 1 DT 5B Cognition (HHIWEBEEH)DHEREZIMTT 51
HICFHM - HIR (2017)8 EDETHRZMAL TH/l - R VT —hOD
ERVC A Z{Tolco AMAEE LU TERKE LS THARED tIREZE
MUTc, ZDHER, "EROEIE, MEHROFM 'HSA0Z%kME OTUR
ELEWTHHBEEERNERBEOEDI ZABFRENR SN, LA,
@Cognition ICEEL fc TFRIBMESM) ICDWTITEERE RHELICER
ENESnih ofce Tl BFRICEBUCERANDEZTIDRAETIE, ™55
DU (FED) IRDIEDOREABHNIERI 2oy COBRIEHERIN
fco E (2011)IC&DE,FZEZIRDIRS Z & IFRWADFEICRILS,CLIL
DFHEDERDOFTH MRV GFTEAEE U TR—N T4 U ATFMZERT
BIENTEZELTWVWS, AERFDIURENEBESR 1 F4£(n=42) 2R
EUTHHMNBENOERZBIR UCRERKEZDIR—KT7 4 A DK
IKDOWTOHEHREETEHDTH S,
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16:15-16:45

CLIL ICERD B/ EOHEDHFEARLZICOVWTO—ER

tH ER (BEJ/IMIZEHE)
FEE AT (REREEEKRE)

AAROBEMNIE,. TCLIL ERICEDBEATCEERDH 2/NEK - FER - &F
FROBEICHEZITV. TNSOHED CLIL ZHBRULTELTWS I L
ZBHRRU. INFXTHEICR > TWREh > @z 2 U, & CLIL 258
TWERND ET B, TETH B

MROFHmE &L TF, EBRIC, CLILIZZEICEDBARNERBEI & - F
FREZBRHE 24, AERHE 1 4 - SEZREBRHE 2 BZTRIC,
1. CLL#ZZEDEAH., 2. REICRERUSDZE, 3. BEZRITERDLS
FTICDOWT, T ANBO BN VI E1—%FEHES B, 1 VI E21—FT—%
DRIV TEHSE, F—T—REBEZL, HESHELUTWSEZ & =EIE
L. 29 %, lco T— DO H»ICIF. Steps for Coding and
Theorization(SCAT)Z W%, SCAT &l TE8B7 -9t XY MEU.
ZOEnENnIC. (1) T—5OHOBEEINEZEM. (2) ZhzELHNZ
BIcHDT—FADER. (3) ZNZFHATDLHDERN. (4) ZIHh5
FEENZT—Y - BEESOIBEICO—REZRELTRHLTW 4 ATy S
DA—T a4 vT &, ZOT—XPEEBRZHNTARN=—U—- - T4V EE
MERXIRT DFHMEENSBRIAPNFETHS (KB, 2008) 1 « CDOFE
THAMUIER. T (RE - £/ED) EUSERNICED#ED S, £WSC
Ehbh o,

HRTIE. SRDEEDAKN—Y— - SAVEFDMCEFNFNOHENIEZ
TW23 CLIL OAPARLICDWVWTHEREKT 5,
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Room 103 Bldg.31 15:10-17:15 (English)

#1T(moderator) Tadayoshi Kaya (Gakushuin Women'’s College)

S (time) AA (theme)

15:10-15:40 | English and global politics: the development and implementation
of a CLIL course for a required, university English class

Paul R. Underwood (Toyo Eiwa University)

In a growing number of Japanese universities, initiatives to

offer more content subjects in English have extended to required
English language courses, with Content and Language Integrated
Learning (CLIL) being the approach that has received increasing
attention. This presentation reports on a study (from a joint,
three-year research project at Toyo Eiwa University) which tracked
the development and implementation of a CLIL course on global
politics and society in a required, sophomore English class. The
presentation begins by explaining the curriculum rationale in
reference to competences required of students in an increasingly
globalised society, and how legitimacy of subject content was
established at the design stage. This discussion is illustrated with
examples of materials, assessment, and structural cooperative
learning activities. Next, drawing on the qualitative and quantitative
data collected from 12 students, the presentation reports on how
they reacted to weekly classes; their evaluation of the topics,
materials, assessment, and activities in terms of usefulness,
enjoyability, and difficulty; and, importantly, their recommendations
for improving future courses.

15:40-16:10 | From foundation course to textbook: Introducing CLIL in a
Japanese university

Cameron Smith (Aichi Gakuin University)
Vick Ssali (Aichi Gakuin University)

In this paper, we discuss the development of a three-year coordinated
compulsory CLIL course in the culture and history of English speaking
countries at a mid-level Japanese university. The course was initially
designed to tackle two obvious challenges: one, that first year
students typically arrive with a striking lack of knowledge of
English-speaking countries, including geography and history; and two,
that students’ English ability level is usually much below that needed
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for university level content instruction. We discuss the philosophy of
content selection, whereby students study ostensibly highly
accessible topics (“baseball”, “Easter”, “tea” etc.) that provide
opportunities for more academic material (the rise of US power in the
Pacific, Christian ethics, the British Empire etc). We look at the
learning curve of our increasing success in managing the process of
frequent student-researched poster presentations. We then look at
student resistance to CLIL and the issue of L1 usage in the classroom.
We also consider how well the initial foundation approach has served
to support students in subsequent years of the course. Finally, we
discuss our recent experience of formally publishing textbooks based
on these courses.

16:15-16:45

Elaboration of an ESP textbook in content and language: A
practical report on a CLIL course in law

Harushige Nakakoji (Sophia University)

The purpose of the presentation is to illustrate how the use of an ESP
textbook for law students by Torikai, Tamaruya, and Cumming (2014)
can be elaborated in both content and language in teaching a CLIL
course in the context of Japanese higher education. The presentation
is based on the educational practice conducted in an elective CLIL
course offered by the Center for Language Education and Research
of Sophia University. The participants of the course were mostly first-
or second-year undergraduate students from a few different
departments in law. While the course held a dual-focused aim to
enhance the students’ knowledge and understanding in law especially
in the common-law system and to expand their vocabulary in legal
terms as well as improving their general academic and language skills,
there was some discrepancy between the language and content level
of the textbook and the language and academic levels of students.
The presentation shows how the level of English and academic
content of the course was adjusted to meet the demands of students
by employing a range of pedagogical measures including the use of a
supplementary textbook and an on-line legal database.
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16:45-17:15

An Unofficial Report of one University’s Attempt to Boost CLIL
in Every School

IWASAKI Hirosada (University of Tsukuba)

This study is an unofficial report of how one university is planning to
boost CLIL in every school in it and why.

This policy for boosting CLIL is not official yet, but is based on three
factors. First, our students’ proficiency level measured by TOEFL-ITP
is not sufficiently going up as the years go by and many faculty
members seem to recognize the problem. Second, there is a general
but due demand by high schools that their students’ English level be
raised after they enter universities by developing their four skills in
five domains (reading, listening, writing, speaking for interaction and
speaking for production)(CEES, 2017). Third, there is an increasing
demand by companies to boost students’ English so that they can
negotiate in international business (cf. Coyle, Hood & Marsh, 2010).

The obstacles to the policy is miscellaneous: quite a few teachers
believe that (a) the contents in their specialty are not sufficiently
learned through teaching them IN English, (b) there are no sufficient
number of teachers who can handle this, and that (c) more time
should be spent on reading and understanding journal papers.

As of present, the following actions are being made: (a) CLIL seminars
are held for Japanese teachers on how to teach and motivate
Japanese students in English, (b) strategies (such as keyword
presentation, paraphrasing, etc.) used in a limited number of ongoing
CLIL classes are being shared (cf. Laufer & Hulstijn, 2011), and (c)
some other personnel matters are being considered.
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Room 104 Bldg.31 15:10-17:15 (English)

11T (moderator) Keiko Tsuchiya (Yokohama City University, Yokohama, Japan)
S (time) ANA (theme)
15:10-15:40 | Science content-in-English course for 1% year healthcare

majors: does it improve the overall science knowledge?
Jeanette Dennisson (Tokyo Medical and Dental University)

As part of the Top Global University project, my university has been
motivated, albeit in a top-down manner, to offer content-in-English
courses (FEFEIC & B1%ZE). Our 1° year curriculum has thus increased
the number of these courses over the past few years and is currently
offering about 18 different courses ranging in fields from social
sciences to hard sciences. Within the content-in-English curriculum, |
teach an elective 1° year undergraduate level biology course. The
content of my course complements, and sometimes supplements, the
General Biology course taught in Japanese to 1* year healthcare
major (mainly, medicine and dentistry) students. In this presentation, |
will share my challenges while implementing this course to healthcare
majors—students who require a strong foundation of biology for their
advanced major courses and subsequent careers. | will focus
particularly on the challenge of how to appropriately assess
knowledge acquisition and language learning achieved in this
1-semester course.

15:40-16:10

Boosting Student Participation in English Lessons Trough
Mathematical Story Problems

REVIS Curtis (National Institute of Technology: Kosen)
AMANAI Kazuhito (Tokuyama College, Shunan)

CLIL methods focused on mathematical word problems can increase
student participation in English lessons while maximizing student
exposure to English as a tool of communication, especially when
combined with flipped classroom techniques.

A principal difficulty for English teachers in Japan is maximizing

student talk time. Students see the little relevance to English in their
daily lives, therefore they have little motivation to speak English during
class. Focusing English lessons on basic mathematics (arithmetic and
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algebra, for example) provides the students with a sense of relevance
and familiarity, both of which boost confidence. Mathematics can then
be used as a bridge to wider English usage.

First, we teach students English for expressing simple mathematical
equations. Second, we present simple word problems, preferably
phrased in familiar, accessible English. Focusing lessons on the use of
simple arithmetic in word problems also allows the teacher to increase
the range of available vocabulary through synonyms. Third, students
work in small groups to write equations for solving the problem. These
groups then present their equations to the class. After this point, the
teacher can continue working with word problems or extend into
other areas using the English practiced in the mathematics.

16:15-16:45

Getting the HOTS for Math

Brian Shaw (Chief Executive; Ei-Com, LLP English Immersion / CLIL
Education Advisor)

For many students, the study of mathematics is straightforward,
though not always enjoyable. It involves remembering and
understanding a set of specialized symbols, procedures, and
formulae, and then demonstrating that “*knowledge” by correctly
solving a series of pre-defined problems. Being “good” at
mathematics means being able to select and apply the correct
procedure or formula when confronted with a particular type of
problem and ultimately obtaining the correct answer. When viewed in
this way, mathematics is an activity primarily involving lower order
thinking skills (LOTS) and hence is confined to the lower rungs of
Bloom’s Revised Taxonomy.

What if the study of mathematics was reimagined as an extended
exercise in critical and creative thinking — an activity in which students
discover for themselves fundamental ideas through guided inquiry
and then apply those ideas in new and creative ways? Join us as we
explore creative approaches to representing, explaining and applying
mathematical ideas in the context of a CLIL mathematics lesson.
Content from the primary and secondary mathematics curriculum will
be introduced through a series of graphical games, mental puzzles,
and problem-based learning (PBL) tasks that emphasize higher order
thinking skills (HOTS). So, come with us and experience the
awesomeness of mathematics!
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16:45-17:15

An ‘affinity space’ for CLIL teacher educators: A Spain - Japan
Teacher Collaboration Project

Keiko Tsuchiya (Yokohama City University, Yokohama, Japan)
Maria Dolores Pérez Murillo (Complutense University of Madrid,
Spain)

Teacher collaboration in CLIL occurs in different forms: subject
teacher-subject teacher collaboration or subject-teacher-language
teacher collaboration in the same educational setting (Ball et al., 2015)
and between institutions, such as the “Two to Tango’'- Tandems for
teaching in English project (Valcke and Romero, 2016; Romero and
Zayas, 2017). This presentation reports a work-in-progress
transnational teacher educator collaboration project between two
public universities, Complutense University of Madrid (UCM), Spain
and Yokohama City University (YCU), Japan, to implement pre-service
teacher education programmes for future EMI-CLIL teachers in both
places. Since 2017, faculties in the two institutions have been involved
in a teaching innovation project funded by UCM, where specialists in
English, Arts, Physical Education, Music and Educational Psychology
at UCM and a teacher educator in English at YCU have collaborated to
plan the modules for CLIL teacher education with the specific theme,
i.e. social justice. The project offers an unique opportunity to
experience the process of professional network learning (PNL):
engaging in the CLIL project, discovering different pedagogical
practices, experimenting the teaching modules developed together,
Sharing the ideas and materials and reflecting the practices in
virtual/face-to-face meetings (Krutka et al., 2016). By so doing, the
teachers are creating ‘an affinity space’ (Gee, 2004), where people are
united for learning with common interests.
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15:10-15:40

Teachers' and learners' language use and patterns of
interaction in hard and soft CLIL classes in a Japanese primary
school

Asami Yamanouchi (Sophia University)

Content and Language Integrated Learning (CLIL RASREHESEFE.
BIFCLIL) (. SBEBRNBZEBICHZSCEZXBEMELE. 3—0O
VvINZRIRETDNEBHBDEESTH D, I—Ov/NCHIFS CLIL D
D% < (F. "Hard CLIL; EFIENZHERBHEEZBNE ULIEAREDNZ L,
— AT OEFEIREAZED EFL OFEICHEWTH CLIL iF. KEPKFESS
AU —=)LizET, EBIEEXZBME L "Soft CLIL; OFETLEO Z=RE
TW3, 2DO&SIC CLIL o—DDFHE LT, BRI U T, CLIL Z=5&
B9 28E. LECEEFERZERTEZIARELIEITSNS, Ihick>
T, REEF. ERPEFEZHDECREZZR U UBEEEZERT B
ET KD BEBEOEWREDERZBIEIT &N TES, LML, EEHE
DEEH S, Hard ¥ Soft i2 ED CLIL OFEEN. HETVCREDSEFEAIC
EDELSBREEERIZFIDN., FLEHEDHERINTWLRWL, KIFFTIL.
CLIL ZH#B & UTEBL TWB/NERZARRE L. ZOH T, BEHZR
ZETIEELTWSIRE (Hard CLIL) E HEDRETERH ZREDT—V &
L Tik>TWBIEE (Soft CLIL)ICR T D, HETE BEDSEHFERY 1Y
Z272avoNy—VICEEULTRRZITR > fco IERAZERIE. Hard &
Soft DIREZZFNZFN A5 NI OBRL. TNEFNZHEE. HEL. XFIC
I Ulco SINSDOT—%E. BRIICEDNEREZTTIC. BERZON%
Tolce Fle. ZEAMICEREZEBR T D2HIC, CLIL ICEDL>TWBSHE
A VI 1—%1T> T, HFEFERIE. Hard, Soft @ CLIL O#EFEICc K> T
HIEOITHENFRICKECRSN., BENDOSEBFERLIREERR. 2L TE
ReULT REOEZBFRICHEEZRIFLTWS I EAHIABL .

15:40-16:10

The potential of CLIL as an effective pedagogy for the teaching
and learning of heritage languages: A case study of a
supplementary Japanese school in the UK.

Barry Kavanagh (Tohoku University)
This study examines a Japanese language and culture school in the

UK run by Japanese volunteers that teaches the Japanese language
through immersion and cultural education to mixed race or ‘double’
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children born to English and Japanese parents. The education
principles and objectives the school adopts reflect the dual focus of
CLIL whereby the foreign language is employed for the learning and
teaching of both content and language. The school employs a
complete Japanese only emersion policy and was established
primarily in response to newly arrived and resident international
families who were concerned that their children were losing the
active use of the heritage language as they begin schooling in the
majority language.

Using data from teacher interviews, class observations and
discussions with the students and parents themselves, the CLIL
approach of teaching culture and customs through the medium of
the child’s heritage language was examined in relation to the
children’s Japanese language progression and how this reinforced
their sense of identity as being Anglo-Japanese. The data suggests
that the positive linguistic and cultural outcomes the children gained
can be used as evidence for the potential of CLIL in supplementary
schools not just in the UK but also Japan as an effective pedagogy
for the teaching and learning of heritage languages.

16:15-16:45

Teaching English in English to Cambodian Students: The Case
of Summer Teaching Program in Cambodia

Kentaro Koibuchi (Sophia University, a graduate student)

This study introduces the activities of Summer Teaching Program
(STP), a volunteer English-teaching program organized by students
of Sophia University, as a case of unique teaching practice in
Cambodia, examining the way they teach English in English
meaningfully and the effects of the program on the students.

In STP, English is used as a means of instruction as English is the only
lingua franca that the teachers and local Cambodian students have
in common.

STP offers a wide variety of contents and tasks in their classes with
plenty of pedagogical support so that the students with lower
English proficiency can also enjoy the program.

Although the primary purpose of STP is to provide students with
opportunities to enjoy using and learning English, they also
incorporate some aspects of cultural exchange activities in which
English is naturally used as a lingua franca to promote their cultural
understanding.

In the presentation, | am going to mainly introduce their science class
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as an example of CLIL in Cambodia, describing their teaching
methods and presenting students' perceptions. In fact, this
experiment-based science class well incorporated the 4C principles
of CLIL and turned out to be students' favorite class. Through the
case of STP, | will also discuss how CLIL can be used to enhance
cultural understanding in multicultural contexts.

16:45-17:15

Bridge course in international economics: Teaching
approaches and learning strategies

Laura MacGregor (Gakushuin University)

The presenter will begin by briefly outlining the curriculum for a
partial EMI degree in international social sciences, which includes
bridge courses for second year students. Following this introduction,
she will explain the structure of two introductory world economics
bridge courses taught in English. Following this, she will report on her
teaching aims and approaches, and the changes she has made in the
two years the course has been offered. In particular, she will focus on
the challenges of teaching content as a nonspecialist in light of the
fact that similar content is being taught by a specialist in the other
course in the bridge pair. Finally, she will present and discuss survey
feedback from students on their learning.

Since the presentation will focus on learning strategies and
approaches to teaching content, it should be useful for nonspecialist
and specialist instructors teaching content courses in a foreign
language.
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15:10-15:40

HAZEIZ2=Z7—2ar2RICE1F 5 CLIL OXEKRIEEH (IRERK)

ITEETF (HBFRP)
MEnRxE (HBHEXF)

HEBEFAZ/O—/NILEEAZEII 2 27— 3 vERHE. NEEEAEDD
SaZ—yavh EXIAZ 25—y arvhzEwA. BAXYLERET
2T O-NIVMRICEMTESAMZER T BN THRII NG, HEX
ZEHEBNER. AAEBMERIE. EYXIABAREHZRENHBESN. ERANAT
EEITAIHABHEY TV YIAMELTOMNH - EEHEERITDAHYF2
FLhER>TWDS, HARANEEZENE HICFI English for Qualifications/
BEMEEOFRETIE. TOEICRO7ZH &1L 4 LRNILD Y 5 AR T ICHES
TEEDAFEDODAFI)IIMLEZBIEUVLTEZDED, 2018 ENSEMNTH S
HAX{tZdA>T7oveE LT, BAOMIE, 8. &b, Y7 AILFv—
REZHBTHEURETDIENTED LS. RASEBHRAEEE (CLIL)
ERBATSH &l LT,

B2[E (A &) OFETIE. SEHIZ4LANILAOTZ ZATRFY T UP
=T V%20, DPABTTIVT14ET %2175, KBERHIZ2 V5 REMA
RET, F—LATHBULDD. BEEBEBAXFILEEL T THL, BAEADIERE
RO, FEBRERZRERI O, 1 FEDAZFEHEDSE, BEFHRTELRDT—V
EE5ZT. TORBERET %, 1 ZHIIER, BICERICDOWTA VY —X Y
NEERUBASTI—FTU T —F 2T\, AEADIOHDELE WSHR
MNSOBEHRKREZTOS, 2FHIIFEDHAEZT—VICL T, BHNGBER
V7 —%EL, TORNBEBREE TERUBRERAY —TRUEBNS
TLEYT—2arvEITS5, AEKRTIE 1 28, 2 FHD CLIL ZB W\ oiR¥ESE
FREFENSDT4—RKN\v T, BRICDWTIREIT B FECTH D, =5IC 3.
4 ZHIDOREETHEICDOWTIREL., SBOMEEZRD,

15:40-16:10

MBMICBIFTRIRAF VY ITA=INT VT EBENICEDRAX YT A=IT 2T
—CLIL [ X 2 BAFEHMRAREICHITT—,

RIFHC T (BHMKARR)
LT (RRIEKRT)

AREEXTIH. NBASEHAEEE (CLIL) ITEDWcREZHMLAILERZAER
[TOBARBHEICH TS "TPEACE; 7OV T LORKREE, RETHERLT
WBEBMICEITBDRAFT vy 7 A= T 4 VT EHEICK B AT VY TA—ILT 1YV
JHERITDEDTH S, "PEACE 7O F L, &l&. TP : Poverty ERMN
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S50t  TE : Education #&1 TA : Assistance in need BIID7=HDIE
Bhy TC : Cooperation & Communication #@&&&t5%, TE @ Environment
BB, WS 5D0ABEZEDHDTH D, HRESIIFIC "BERMEE &7
—XOyIbO& UTED £, HROBREZHMD, FHBEL, EX, HREITSH
REBHEFBIAFXILEBSZ t%ﬁ%tb?ﬁ%%%%b?m%o%ﬁﬁﬁT
%, ANICARBE VI —TTRAY—ICLUTHRKRT ZEH, APEEERM %
BLUTHREOEROA L= XA?E%%%&E@1H@$%%E%T\EbT
A CARZBN T 20185 E, BERMBEICED Bt EEORE
HET ) — 7?%u?%é@%ﬁoto7DO7A®?% —EDREZIRD
kD, YEEHEELT, SEUTERMANTEZDONCDOWTELE oo AF
KTl mBKEJ7D77A®H¥T%MTM%§¢%M®\ﬁtTA L3
REDBEREZDAN. FEEDOR—KNT7AVAICKZRIH S, bt & HKED
DRAXYTA—=ILT 4T D& quﬂi%ﬁi&ﬂ$%ﬁ§E$H%CUL
BMIFERLIFEAERL, BEAEBHBEICHITS CLIL OEMBEARABITT, 28
BEHBERICE > TRERAF v 7A—IT 14 VT EFAMNTDOVNTEZ 2L,

16:15-16:45

KEHH (FF) ERFBOZNHAXREZHETRERE —CLILDA4C D TEE,
ICERZEHTT—

—h B (BLEREKRFER)
FEE #F (FRIEXESFEFIER)

b, BRICEWTH CLIL ICET 2RERRRENHZIND L SICH
STt #HE, BERPER (BF) O CLIL [T, SRR & EmEOHRIER
MIEBICET 2MRIFIRLEDGN, ERBBOPRTHHRBLREZHAGDE
cIEBZTD 2 &E. BICEBOERICEDLETHRZENT EWS LANLICIE
EEFEET. HET YO, BITDFELEW. F—LOEBEYLARBLEHAE
L'fﬁ@fudbo)j <1— '7_ / 3 /ET %}ﬂ%mt/u\bn%o EE —E ﬁE-E_'_;E
(2017) TlF. v h—%=EH& UL CLIL D 4C 0)*%575\'90) ATIC
AHB EREBOABHEMMGIREIC L 2R PREZHSMIC bLOK%%T
COMEBRREREZ DD, BB (\L—HR—=J)l) ORBZHEEFTERZEN
AC DHEEDNS WHRDHMENH D0 ZHESZH, Dbl KEEHREBOEE
EBEEZEHEOHXBEDOBEETHH S BEN OBRICERZY TS \4‘)?’5:?‘_190
MRAEE L TG, WOARRNOENLIHESFEMER1FELEI IR 1224
EXRRELT, £9. CLILD4ADDOHICE D EMZER L., RERZTH A
Ul EDDIFEE@ETIL. Coyle et al. (2010) N CLIL DEELERES
EITBRBED 6 D00 (RRESERESIDA -2 -FHE—~EE) O/READ S,
BRNSEBREZEANEREL W KSICEERZTXR U, BAEMICE, N
—R—ILOANBICEET D EDOHER—-/N\L—R—ILDJL—)LPHEDRE—
INL—=IR=ILY A XDIERK - ET>REBRORA Y NZURANT YT - T
—BF—LDREZME - FItT—>A Y JFIIABREAX Z 1 —DEETH D, 3
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KR, REZNENOGEILET—< & U, I, BRE, BAY SR
TD CLILIEEKTH %,

1. "&8EOEHESRE (L) 1 #HY: S2lEE
RRICHZDA VI —FT a3 FINRI—IIAER ~4FEFROYY -5
70742 Is(Mother Tongue Program) DEEZEY T X lcEWT, BEGHTT
e UL OBNET—YE U CLILEREERT>fco BELSBHN
BEGCHTERE EEI 2FEEZELT. 20E6BE. &, A, §. &, £.
K& AL BREDBARZREEMITTEZATWIERFY, BEOFIEZBNT
%, Ffeo REDVIN—TT7—V TOHBBYEENGZZORLEICOVWTHEN
%o

2. "REOMGHEKR (8, B EE

2017 £ 8 A. RREHBLZESTRD 'ZEFFEBE I[CSMUERE
ENRIC, "TREOGHR (BR) 1 27 —VICiTofc CLIL IREREZBN
I B, WEE2HERT, 18 TIE. BROZIR. TBEROEGHER EY) .
EDLE, SEFREEEROMBOEAR EZRBEFE TITo>lc, 28 TR B
ELERZRFEICERL. BEDILEEEZNMEEZ Ulc, mHiXE &L/
BREZLZERLABYSITIN—TT—U TRERMBEL. BRRZLTH5 5T,

3. "BEOGHEERE (XY KIL) 1 BY : #EE
EEHRBESEREREE TRAZ T RICITONCBEXLREICE T3 CLIL
NEEKZBNT D, COEKIFO 0 DTHEDRETH DSMELNEEDGHR
EzEBBIslEzaBNE U, FICEBEDKERE CH5 Y KIL) O
AT, BRICEDZREDEREEZRWD Ahfc, £&KDEBEIE. OB —
GIREDRHHEEE. QSB-—AMEKE. QBE-—HADRE L DIHER
PEMRGEDERFE E DT, OHBRZEE -7 I)L— 58z 8 U cBE ORI
DR E UTco
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¥1T(moderator)

15:10-17:15 (BH4:E

HEAT (FRFEMTZERAT)

[RFfE (time)

WA (theme)

15:10-15:40

Content-Based Reading »*5 Project-Based Learning it A
Wie 4 BREEERDRERRR~EETEHDBREDRIKR~

fE = (BEFFIZRPEFFR)

AENRBEFEVN, BETHANCARICOVWTT - TEBUEET
EH, BETTFINTYRNTZEVNWS—EORNERETEERLTWET,
B EERAHIR D Polestar z AW T RRIFEFEBADPad ZERBLE T,
Reading (&. True or False %> Summary E5X (Writing) &9 % Z & T
TEUL, AXICBEET ZHNB% Listening hSHEHFED 7 7O—F % U E
9, D& AXT—NICET % Speech 7&# (TOEFL IBTE#ZSZ& L
T) ZRFPTER®ET, 2~3FEAZRLE. JIL—TTIESNERT
—XICDODWTERZ I, Keynote ZHWT L EYTF—yarva3t=x
¥, TLEVERE LT 2~3 BHEOBEREZELLET, BEERICD
WTId, REBTITS & ZEAFRE LT, RRDEERS D, EHBIERI D
ZRRIEEARABTOERZITIVWE T, YHEE, EREOEROKFZETAT
BPREITZZEHAHETT,

15:40-16:10

FEFTBDFHICLDZREDY —FT 1V TIREICE TS CLIL %

L2 hMEF (BIUZEBREKRS)
HEAT (FRFENZZERAF)

AHERIF. REREEN 1 EFEOKXKZOREDHREZ CLIL REDRXRN (b
H. EZ. fIR, 2016) Z/EHL TEHEL. 4 DDOMEEEB ) —FT 1>
DIRETEMUCIRERKRE TH D, CLILD 4C DEZEEERKT BICY
oD, HREZEL. BHRETHEOLNTVLWBIABRDIFEAEINBAOARTH
BlcHlc. ERAMBOREISHEADZED L ICE > TREARICOWT
RCEZLDBBORRZFERT 2 &ML VWD TIERVWNERFDIE
BRENSRERU THE, ZDfiH. 2D CLIL DFETIX. BRABERESD
FHZNEADERHN SO LLBERB L BAORKETHALARMEDOEA
Z2LUTELFELNTWAHEZOHEREZFEN, HEAHESIBATE SR
SENTVWEDONZHEBECTHMA FEENKRZELELTH>TWSESOHS
LT 2 ERA#ZE>TERL. BAOERZERL. REITZHIE=zH
BEUl, £, B8EAEE L TIE. CLIL @ community DEZELRETH
ZiHEEEEER L. autonomy OERICE DK ZAFTED A EERAL
foo FHET jigsaw reading DHETUANEY L — T THEM % i drE
FETF—NICEITZ2RFHEBREDLEEZY IILI— T TEATHEETI TR
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A—RNEILHKR, BETOT 1 RAAvyaryz)—RU, REPICFERZT
yEAICEREDI, Fie, ZERITIE. ZOZFHHICEZT UICABICEET %
T—NXZEF, JIL—TTRARZEFZ U TEBTRER U, HEME

facilitator IC L. scaffolding ZIIX fe M DOFIE. 7 IL—FEBEICEH T

27 IN—TRMELZ DZEDTIR IFWEDPRTHIEREZIT o> e TDIER.
BIEA DRV DIFETIT > fc pre-test TIRERZZ T RWVWEENZ W
. BEICIILENBRZEBTES, VI —THREREBZDOBREETEIHEZE
BHSDECICDOVWTEZ LIRS, FERD 7 VT — Kk TlE. ZOHEZE
BZzBUTTATIVIRBXEZRO AN DWW, £leo BEMTRWAY D
HEDELEEZOBREN DOV CEWSEZINEBS5NT,

16:15-16:45

CLIL ZAAWREEIC L 5FMEIB (ESP: English for Specific
Purposes) D7=6b D & BIZEDRF

R — (ERBELKRE)
IENFIE (RREKZE
IILTY R -1~ (BfBHKXZE)
35)?5 £ (BWAXZE) .

BEE (BRAEKF)

AARDENIF KREICHBIFBEECNY—T T v @M E URREIC
2EMEIE (ESP: English for Specific Purposes) DM & 25k % B H
I5ZETH B,

JO—=NNILAMDERIF. RENDHENBREFE THD. KEDKETIE
RABREDEECPRKEREER IOV T LADTENHSH TH S
(Shimamura, Hirose, and Tharp, 2003; Shimamura and Buda,
2013) - HROKXKZFICHEWTH, ESP DFEHA#DRE>TWS, LML, B
RPEIRICE 1T B ESP ORFEIIEHASNTWED, BECY—VT T V7 &
L\Dﬁ_?i/\ﬂ%ﬂ) PHZT—YEURESP & KAE L THEORBAKX
=L\,

HAERNTERES NS ESP (. RKOXRZZEH#H L cBERTEAI AN
TED. PAHTITONZDDHE W, Koo BEFIFIBELEIT THL THO.
=< B B EWo RS FEEIC %1@“% ZDHER. BRERH
FBLUTH BEZHETH2HAANZEDD L BERRD B 22EPRE

BREEICEBEDROSNZERANKE WV, UH U, SREGZEDETIRFEL
WSHBRIS T REBVFNEFLRZLEOZEZHIT. FHICZUV DG ZIR
HIBZEEND B,

REPY =TT« 7% T —XICURERBLDERIE. —MRAIIC 100 AD
FNU LDV SABETERASND I ENE W, ZDfch. KABDZHESE
ZRE UBRENMRAS N TWS, BRKIC, ZFEEDPD EDLREN
L%, LIch'> T, BABZREDEBRNDBVWHETH, RENTEF
BREADNBEBNICSINTE, FOOZVERZEMATESLSIC, CLILE
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REVPHEMODRAEDIRD SN S,

KIAFEIE. BATCLLICEDZHEZNRE LIt/ I E1—Ic &> T,
HAMUNTO CLILHBEICEAT 2BEEZT7 ) VI U, o, —RIBE
WICBWT, BB CTEEINIEBRETBUCEEZRNRICTA—HAR T
W—T A5 1—%2FUlc, UEDHERZPTLU. N—UT1>0%
B ET 3 CLIL BMBERICHE T eREBZ R,

16:45-17:15

TOEIC OFBHBHFESR — CLIL ZAWc TOEIC HIBEDMRICH
3T

FREES (FILEBERKZE)

FE, TOEIC OENEERZAER CRAEE> WS, LML, TOEIC %
FUHERERENABOIEEIZ, ZOHBOAHZ LTI EHRELFELE
B, KEEERENZEHDEWVND, REBEEEDHINEHARISEENTL
5. WhZEDERMREEENLE W, TOEICHEEE, chd FBER
NEFITIZERENLII 227 —Ya VEDEDEIT. HERFRITDEWED
722 ENHEUVWDONIRIRTH B, AfglE. COBBZERT Z2HDWNE
A& LT, TOEIC ofi@EXZ "S#U&EHM, & UTRWRA S, RAE
EMANFEZTRACEERRZBNT 5. &DEMAEMICIE. TOEIC (48
HI RN Fa1I—ray (BETFTEDRITEIIDTEND., KE)
ZR2EHZEL T, "TOEIC DHRDOEEINIIL—ILZRS) EWDF
BEHZD EICENEBBRZTASETTHL, TOEIC D/NY—>%ZiBiRT
BZZENTE, BHR, BEBEMNEICEDRNS, flich. EEHBEEDOBIEICD
WTZFDBEDOXMEERRL TENE BRI RV, LEXHEOMEBOX %
EZIVBIRIT EXHDSA =Y —%IEFITZHOEREES, D
HXTE, HEED TOEIC HBERATEEZEENGE>TWE T AKN—U—%
BET 2N ZERT LT THRL., FEXZEBRUBEET 5 EWVWSEEIC
BELH ST TOEIC #EE%, 'TOEIC OitFR - EYRXIXDHR, &WS55H
ZED "Bt ZHENICERT 2 EBICHEABZ S EETREICT %,
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HZ CLIL #E% = (J-CLIL)#E#

2R #E X EFRNLXZERKF)

gBlak #HH B (E&XZF)

B HEREZ (FFERNZERKRE) @5 # (BERKF) BEPRFMF CRRBEKRF)
LiE B BRERIMAERER) WHAERK (FHEARE) BAEERF (KEREBEKXZF)
FEHES (BEEEKXZE)

=8 Do Coyle (University of Edinburgh, UK)

Margarette Gearon (Melbourne Graduate School of Education)
Russell Cross (Melbourne Graduate School of Education)
Richard Johnstone (University of Stirling, UK)

Maria D. Perez Murillo (Complutense University in Madrid, Spain)
Taina Wewer (Teacher Training School of Turku University)

Alan Dobson (CLIL advisor, UK)

Heini-Marja Pakula (Turku University, Finland)

E BBER (KIRKEBEXE) BRENF (BEFRKF)

5 ExAF (BREEHRKZE) [BEBRBR] BN (BREEREWHKRTE) [EISBBER]

e & (BAKXKFE) SHAHZERE (REEMNZFERKTE) REREZ (RERNZFERKT)

%

1))3

WTEEF (HEFKE) IAEF (RERMLZERAF) HHERS (WEZZFkRHaE)
il ADE (BIEKRZE) HEE (FERZTFKE)
DY NER Global Step Academy
ARTEEE #5 X (FFRMDLERKTE) Wi B CFERIZAEERESK) XIFF FEFRMTERKE)
INZERE (RRZFKRFE) HEAF GRFEEMEZFERKE) ML MEF (BIUERKZE)

HARE (REEARBFRE)
J-CLIL Newsletter ~ #PTIMNF (RREHEKF) HEERE RFERNZZERAZ)
WTERT (HEFAFE)

J-CLIL Journal e X (FEFEEMLZERKE) Barry Kavanagh (RILXF)
TEETF (WEMIIKFE) KiE B GEFEERMLZERKE)
ABFET (KEFIXZEIESEHEMER)

BAEIS— BE & EFEMLERKE)

e J-CLIL WEST (J-CLIL mEAZER)

XER HBAEERERF (KEREEARF) BEIXEIR IER= (ZHEFBRKRFE)

BEEZEER #HART (BEXOEE) #ENE (LAXZE) REEZ (KEREBEKXFE)

BEEERE FEALT (KREEBXT) THER (BEREIHHEZESR) THE (KRMIUISTIEFER)
HHEBEE (KRFIEASKR) ABFESZT (KERIAZFIESEHMIER)
IMHEEF (RERFIISESR) SHEF (KEREEKXF) BHAETF (KFIESZFEMER)
PHIER BEAZERAFERERLE)

e J-CLIL TOHOKU (J-CLIL E&4t3#R)

Y E& Barry Kavanagh (3RItX%)

BlXEE NBED2E (BHAF)

EV 5 EARER (FibKZ¥) ToddEnslen (it K%¥) Ryan Spring (EEiLKZ)

® J-CLIL Primary & Secondary (P&S) (/\#Z#: CLIL #H%%)

ZER UHERL (FHELD)

BIEER MBHPFMNF GEREEKRE) RAVEH (REZEKRFE)

BEZE KFAIKXK (FHEmiILFRF/NER) HRAEKRK RREZRKFRZERLE)

® J-CLIL Secondary (#& CLIL #f%)

ZER HHEER (BEXFR+TE)

EEERE LB (FMXEREK) MEsE CEFFIERFEEFR) EHE (BERZXZER4)

—2018 £4 AR%E
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ELEC
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